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This study com^)ares information gi bout ^ the attitudes 
of black children in a predominantly black urban community with that 
from a previous study on Mississippi ^ind Michigan children in which 
no/.dif ference in race attitudes and no relationship between racial 
attitudes and self-concept were found. The report studies a sample of 
four- and five-year-old t)lack .children, testing ^th^m on two occasions 
a year aparf with the stated Intent of assessing the impact of three 
demogrftphic settings (an integrated northern atea, an all black rural 
southern area; and an all black urban mid Atlantic area) on 
self-concept, ^racial attitudes, and self-identification. Self-concept 
and I.Q. were found to be Positively related at the retesting. The. 
D.C. children had good pos;Ltive self-concepts and showed positive 
changes in self concept and I.Q. at the retesting. It is suggested 
that the black child' feels l?etter about himself when he is surrounded 
by those of a similar group fmembershi p. (Authpr/AM) 
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. An Assessment of Self Concepts and Racial Attitudes of 
. Black Preschool Children 



Harriette McAdoo 
Hqward University 



The objective of this study was to explore the relationship between 
the-sglf concepts, racial attitudes and self identification o^ Black pre- 
school children" who are enrolled in day care programs. Concern in these 
areas of the child's development grew as a result of observing Black 
children growing up in a minority status, and observing on a non-empiri.cal 
and empirical level the interaction of racial awareness and self identifi- 
cation. ' » 

While several researchers have studied the development" of racial 

r 

attituaes and self esteeni, these two variables 'have not often been com- 
bined in' studying the same children. The author did combine these 
variables in Black preschool children from two different demographic 

t 

areas: Mississippi and Michigan, where these two variables were correlated 
and where the demographic differences were examined. 

This study has gathered information about the Black child who is 
living in a predo'!ninantly Black urban community, Washington, D.C. The 
attitudes of children were compared who were of different sexes and who 
lived in families of different structure types. These children were then 
compared with those tested earlier in Mississippi and Michigan. 



Sel^Y^^^'^'P^^ racial attitudes \^cre examined by the researcher 
(Fl. McAdoo, 1970) in samples drawn from Mi ssi ssippi ^and Michigan in 1969. 
No. differences were found between the samples in race artilrude, . However, 
the Southern group was significantly higher in ^olf concept ^£S.01) and 
racial identification (£^,01)^ The Northern group did have higher PPVT 
IQ scores (£5.01). No relationship was found between racitil attitudes 
and self concepts. While the children tended to be out-group oriented, 
they still had good self concept scores. 

While all of the children were B^ack, working class 
were invojved in year-long Head Start Cen-ters, the results could haye been 
influenced by the following factors; • 1 

1. The racial composition of the centers and town^^ one was integrated 
and the other was all Black. 

2. One was in an industrial metropolitan area a^nd the other was in a 

rural farming community. 

5. The regional differences; orle was in the deep South and the other 



chi Idren, who 



was in the North. 



Because of the built-in differences in the earlier .^udy, and because 
of changes that may have occurred during the past Vour years, an additional 
stvidy was designed to aid in factoring out if tlie positive self concepts 
were the result of being in an all-Black center or wore due to the domograph 
location of the centers. The fact^^rs examined in the present study were: 
(1) racial identification, self concept and" racial attitudes of the ohikiren 
and (2) the relationship between the variables. These variables will be 
examined in terms of: (a^ the sex of the chil.d; (b) the family XVPC, intact 
(both parents) or non-intact (one parent-); and (c) the socio-economic status 
of the chi Id's fami ly. , 



Tho.se negari\c raci;;l attitudes have been obtained repeatedly irt 
studies. Selt concepr and- racial attitudes were a.ssumed to have a linear 
relationship. 'Ihe self hatred hypothesis has been widely .a^ct-epted in the lay, 
and professional literature (Clark and Clark, 1939, 1947, 196.3; Goodman, 
1952; Asher and Allen; 1969, et. a_l . ) . There has been only limited question- 
' ino of this view (Porter, 1966, 1971; Greenwal d "and Oppenheim, 1968). 

More recent findings had indicated a mofe positive view of the Black- 
Child's ethnic identity (J. McAdoo, 1970; HraJja and Grant, 1970; Fox and 
• Barnes, 1971; and Ward and Braun, 1972). . These desirable results have been 
attri-buted to^ the increase in Black consciousness and self pride within the 
Black community. | - • 

Several studie.s" have been made of the development of racial awareness, 
attitudes-and self identification of Black children, while many authors 
have examined the development of self concepts and self esteem. However, 
these variables have not been combined in empirical investigations u^til 
recently (II. McAdoo, 1970; Ward and Braun, 1972). Care must' be taken in 

t 

reading other studies of these variables. Often authors have collected har'd "■ 
data on only one variable, i.e.^ race preference, but have extended the dis- 
cussion into other areas, as when inaccurate perceptions of skin color are 
interpreted as being indicative of 'impaired self concepts. These interpre- ' 
tations may or may not be supported by data. 

In contrast to the self ha.tred philosophy, some' .researchers have just - 
recentlv begun to take ^a different tactic. Thi/s has resulted from concern ' 
with the depressingly negative view that has. been projected of Black 
children, similar t.o that dominant view of tvic Black family. The researcher 
was motivated also by the data ^vhich repeatedly showed little relationship 
between race attitude and self concepts. In fact, while the children did 

ERIC . ' ^ ^ 
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continue to .qivc out-group oriented responses, they 'consi'stcnt 1 y obtained 
good self concept Scores. * 

'Seveni-l -r-esearchoFS, John McAdoo (1973); Margaret- Spencer (Perj;onar 
Communication, 1973); and Bill Cross (1973) had independently begun to explore 
. the same hypotheses^, that there is npt a linear relationship between RA and 
SC. Instead, Spencer (1975) has hypothesized that there will be a curvilinear 
relationship between the two variables in the data she is present 1> collecting 
and analyzing in Chicago. Cross (1975) proposes that RA and SC are able to^ 
develop somewhat independently from each <?ther. It appears tfuft the Black 
Child has indeed internalized the soci-etal preference for white attributes, 
yet at the same time has been able to develop a positive vfew of his own 
worth. The child thus seems able to compartmentalize his view of himself 
and of his racial group. 

r 

The importance of the self concept is seen when the various definitions 

for self concept t-o a child are examined. The'child's self concept is a 

measure of his evaluative attitudes towards his own worth (Copi^ersmi th, ^ 
1967). When a child evaluates hinvself, he does not refer to a unique isolated 
entity, but to the se 1 f-ot h^^ke 1 at ionsh ip between himself and some limited 
aspect, of h^ owncsii^i ronment (Drggory, 1966K It is seen as a mediating 
ag^^nt between the organi\m and his social environment, which forms the basis 
of his attitudes anfd beliefs about himself (Johnson and Medinnus, 1965). 
For the Black child, this role has been one of subservience and of being in 
a continuously negative pjpsition. 

The esta'blishod importance of the child^s self-esteem and his feelings 
about how he and 'lis group are perceived by society at large on his achieve- 
ment in school cannot be over-emphasized. Preschool j^rogrnms must not only 
attempt to increase cognitive performance, but must pay equal attention to 



the development of the child! s self esteem and identity formation. A , 
child must f^el good about himself before he' is able to perform successfully 
. in school , . ^ 
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. Method % 

Samp 1 e 

The subjects in the studyVwere Black children enrolled in a child 
development center located in Wa^Kington, D.C. All of ^the children in the 

center aged four and five years were tested. The testing for the stOdy was 

1 . 2' 
conducted during the summer of 1972 and during the summer of 1975 . See 

*Table K . ' 



Insert Table 1 about here 



. 1972. All of the ^lack children within. the center who received the^tests 
are included in this sampje. The 1972 N was 6^, with 41 boys and 27 girls. 
The total mean age was 4.6 years; 4.6 years for both the boys and girls. 

1975 . 61 children who were enrolled in^ the summer of 1975 received the 
tests and were included in the sample. There were 51 boys and 50 girl's. The 
total CA was 5.4 and also 5.4 for both boys and girls. 

DC I, DC II . Children who were present in the center during both 
years (N=55) have been separated for some analyses to form a small follow-u{^) 
study. DC I refers to their data obtained in 1972; DC 11 denotes their 1975 
data. There were 31 boys and 24 girls; both groups had a mean CA of 5.4 
years. 26% were from intact families and 69% from one-parent homes; 27% 
were^middle class and 65% were working class. Nofamily data were avail- 
able for 6% of the sample. 



^972 dat^ were collected under a 1972 Howard University Faculty Grant 
2 

1^)73 data were collected under an Office of -Child Development Grant 
//OrD-O-282. 
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rating Proccd u r'e 




J'hc te^-^ting was conducted by trained Black adults. Two weeks of daily 
sessions were used for training.- The examinei^s made several visits to the 
■ center, played with the cljildren, read stories to them and took them for walks, 
. before any testing was attempted. The Peabody Picture Vocabulary Test was " * 
used as a screening device, basically of test taking ability. It was assumed 

♦ - 

that students who had difficulty taking the PPVT would also have problems" 
on the other tests that were of -similar format. Only two children were' 
dropped from the sample for this reason. Several foreign-born children en- 
rolled in the center were tested but their data are not included in the analyses 

The total time of actual testi^ng was approximately sixty-five minutes.- 
Tests wore administered in the empty rooms within the center. Students werc^ 
tested during the hours of 9:00 and 11:30, and 1:30 to 2:30. 
Test Mater i aj_s 

Six sets of materials were used in the study. Race attitudes were 
assessed with the Preschool Racial Attitude Measures (PRAM 1 and PRAM II). 
The Dolls test obtained two subscoros: a racial pre^br^nce score and a 
racial self identification score. The total Dolls score yielded a race 
attitude score. ^ Se 1 f concepts were assessed with the Thomas Self Concept 
Values Test and the Hngel Self Concept Scale. The child's IQ scores were 
obtained, as parf of the screening procedure, with the Peabody Pi^cture 
Vocabulary lest, liackground fami ly data were obtained from the center'-s 
records , anil from sheets sent home to the parents. 

imM, rhe Preschool Racial Attitude Measure 1 (PRAM 1) was developed 
by IVilliams and Robcrson (]9(i7) to provide a measure of fa) the child's 
attitudes townrd.s Black .uhI white persons, and (b) the child's awareness of 
traditiona-1 sex-role behavior (a control measure). PRAM I was u.sed on the 
DC I sample and PRAM l[ was used on the !)(* [{ sample 

12 . ^ 



PIIAM I is composed Of^t/welvc stimulus cards^ 23.x 28 cm., contaijin^^ two 

full-length drawings, of human figures', varying fi'oin 11.1/2 to 20 1/2 cfii- The 

figures, drawn with minimal facial characteristics, arc posed in ncqtral 

standing, walking, and sitting -{positions on plain white Backgrounds. The 

age level of the figures varies from y(^ung boys and girls, tepnage hoys and 

girls, tC^adult men an^d women^* The even numbered p'lctures comj^rise the ra^cial 

attitude scale (RA) <ind,the odd numbered pi ctp^f^i^^'c the sex-role scale \ 

(SR). The RA figures ar^ identical in sex and^appea ranee except for hair 

and sktn color. No effort is made in the drawing to represent other racial 

features. The black figures have black hair' and medium-brown skin, while the 

white figures have light yellow hair and pinkish-tan skin. This test is one 

that children delight in taking. The pictures are bright and at t ract i ve. and 

the storieS' are appealing. 

^ In PRAM 11 several changes were ma^e in the test materials. The skin 

colors (^f the two figures in each picture were the same as in Pl^M I bi'it 

both figures were dra\yn with black haxV. In the series of 24 pictures, / 

figures of both sexes were em'|)loved,' and a varietv of ages--from young ' 

^ * / / 

children to "grandparents." . ^ 

The 1 f St of six positi^ve and six negative adjectives employed in / 

PRAM f were each doubled by the addition of six more adjectives. The twelve 

l^ositive :idjective^s used in PRAM 11 were: clean, good, 'kind, nice, pretfty^ 

smart, and friencjly, happy, healthy, helpful, right, and wonderful. The] 

twelve negative ad'i ect i ves' fised were: bad, dirtv, mean, n"aui;hty, ugl\', 

stupid', and cruel, sad, so 1 f i sh s-i ck , unfriendly, ami wrong. In both 

adjective groups the first six adjectives were the "old" adjectives used in 

PRAM I, while the second six are the "new" adjectives kidded in the PRAM II 

r(;\'iSK)n. In PRAM II, 'the old and new adjectives WH?re equally distributed 
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between the! first half of the test (called Serl.es A), ^nd the second half, 
of the test (Series B) These same sex-role items (Williams and Rtoberson, 
1967) were incorporated into the PRAM II procedure. For these items, a ne^ 
series of /twelve 8 x 10 sex-role pictures was drawn, each of which displayed 
a male and female figure of the same gejiera 1 age, and of the same race (half 
of the pictures represented whites; hal f,. Blacks] . Analyses the KA scores 
revealed good inter^v^ consistency (r=.80) and test-retest reliability 
(r=.SS o\er a one year interval). 

In both tests* the child is shown the pictures, one at a time, and read 

A ' 

<i stobX about It. He then is asked a key question about one of the persons 

in the rv^*^^^*^» i.e., "Which person is the nice little girl?" The child 

points to one. of ^thc figures and the response is recQirded. Tl^e same pictures 

were shown both administrations, but with different stories^and questions. 

A lower obtained RA scor^ is considered to be a better score for a 

Black child, for it would tend to indica^ a more positive attitude toward 

Blacks on the part of the child. A higher score is interpreted as repre- 

senting more stereotyped thinking.. >t ' 

Thomas Self Concept . Thomas' (f967j^elf Concept Values Test measures 

the child's self concept through the use of questions based upon the child*s 

own Polaroid photograph. The chi^ld^i^l^l be asked to give his view of him- 

self and then to assume the position of three '*signif icant others" in his 

life (mother teacher , peers) and to give his perception of how these;.people 

VAicw him. The questions form a core of fourteen bi-polar adjectives items 

rcpres^r»vr*iTf§ the value on which the children reported their perception.* 

i * 

This controls for race, skin color, >tyj>jD of, dress and sex within the testing 
situatign.** This was felt to bo better th^a^-ithe,^ stick figures and photos of 
other clffld.^hi that are more commonly us^d 'in mo's,^ self concept tests. 
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The items are presented in either/or format, using the child^s. own 
name, i.e., "Is Johnny happy or" is Johnny sad?", while referring to the 
child's own picture. The more desirable choice is scored +1. The first 
two reference groups, self and mother, are presented first, followed in 
one weeK by the last two reference groups, teacher and peers. An average 
of eight minutes was required for the two reference groups, with about 
fifteen minutes needed for the picture taking ^process . For this study, the 
Thomas test will be scored differently from the original. In the Thomas 
original scoring, the dimensions of strong-weak and big-little were scored 
differently for the girls, with ^strong and big given a negative score. The > 
aut*hor did not feel this vav^^ valid reversal, therefore both sexes were 
scored similarly. Such^j^ersals are^ot used in other self concept tests 
designed for small children. . ^ 

Hngel self concept . The Engel (1963) se 1 f concept, measure, the "Where 
Are You?" game, has seven bi-polar dimensions. F.ach dimension is considered 
to be important in the child's self concotpt . The child is asked to rate 
himself on a 5-point scale in the form of a vertical "ladder." The factors 
covered are intellect, happiness, popularity with peers,' bravCness,. physical 
attractiveness, .strength, obedience. 

A piece of 8" x 11" paper placed directly in front of the child, ^ 

that has a black and iJrhite line drawing of a' seven step ladder. At each enc^ 

of the ladder a stick figure person w^itb a ro^jntl face has a ' iicut ra 1 expression 

drawn on it.. The examiner states that here is a ladder and points to each 

rung of the ladder. ThQ^examiner then states^ whi le" pointing to each figure 

f 

that there are two people on the ladder, one person is sad and one person 
happy' lie then asks the child, "Where are you oh this ladder?", while again 
touching each rung of the ladder. An X is placed on the rung the child 

15 
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selects- The procedure is repoat<^d on a ncu sheet of paper tor each-of the 
seven bi -polar items. 

The positive and negative terms were randomly assigned to the top posi- 
tion to avoid a bias introduced because of positional preference, 'ihe • 
positions here reversed in the two forms of the tests (A and B) . The two 
forms, were administered randomly to the children. 

noMj^Jest. The Dolls Test is a modification of the 'Clark Test (1939) 
used to ascertain racial preference and attitudes of Black pre-schoolers. 

Two plastic swings, that measured- 9 1/2' x 4", were placed in front of 
the child in random positions. On each swing was a Black or White doll "of 
approximatol>^foddlor age. Both dolls are identical except for hair and skin 
color, with b-iack hair, hnd blond hair. Both dol'ls wore play suits to afford 
greater exposure to their skin color. The dolls were placed on the table 
two inches in front of the child. The examiner says, "See these dolls? I 

• V 

want to ask you some questions about them." The questions were read to the 

child and he pointed to one of the dolls to answer the questions. 

> 

The Racial Preference subscore was comprised of questions^ i.e., 
nice dolls, like to play with, "nice color, pretty d.oll, .looks bad, ugly 
don, and bad doll. The Racial Self Identity subscore had the questions of, 
"Which doll looks Kike you?" and , ^"Wh i ch one did you look like as a baby?" , 
The questions were arranged randomly within the protocol. 

The child received 1 point for every response in which the Black doll * ' 
.vas given"'a'positivo response and 0 when given a negative responBe. The " "* 
total score was'the bolls Race Attitude score. 
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^ Results 

Intercorrcl^t ions, analyses of variance and _t tests were the main 
/' ✓ 

statistical-techniques used in this study. All analyses of results were 
perfornrecj^separately for each st?x and family grouping. Description and 
analyses of variance results will be presented prior t^o the correlational 
data. The preferred analysis for' the follow-up sample was a three uay 
analyses of covariance (sex x fami^ly x SES) . However, the program was not 
operational on this and nearby computer centers and programming attempts 
/were unsuccessful, causing a great loss of valuable time. Therefore, f 
and F tests were run on pre and un post data. 

Thomas Self Concept (TSC) . The mean scores on Tliomas for all samples 
are presented in Table 2., All of these scores were within the average range 
of one SD from the standard score mean, of 50, with 10 SD. The 1972 mean * 
Thomas score . for 'a^l 1 the children was 42.71 (SD = 11.17), while the mean 
score for all the 1973 children was- 49.88 (SD - 10.05). The mean TSC for 
the follow-up group, DC I and DC II increased "^jigni ficant ly over one year 
from 44.00 to 49.30 (t = 2.74; 53 df; p^.Ol). 

Insert Table 2 about here 



Sex differences were found only in the total 1972 group TSC scores, 
shown, in Ta^le'.3. The boys' mean of 45.08 was significantly higher than the 
girls'' *mean"6f ^dA'O' {Y- = 4.33; 1, 66 df; £5. 04). No signi fi cant • sex differ- 
ence was foun.(^ in t.hc 1973 data (t = 0.54; 57 df; n.s.). There also was no 
sex difference found in the DC I sample (t = 1.67; 53 c[f; n.s.) nor in tl\c 
DC 11 sample (t = 1.12; 53 df; n.s.). In all groups th(? boys were higher thi 
the girls. 
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Inser^t Table 3 about here 



Significant self concept differences were found in family type in all 
groups except 1972, as shown in Table 3. In 1972 the intact mean was 4,6.85 
and the nonintact mean was 43.37 (t=1.41; n.s.). In 19.73, family type 
differences were found, the intactVean of 54.87 was significantly higher than 
the nonintact mean of 47.55 (t=2.68; £s.01). The results indicate that " 
the 1973 children with both parents present had more positive self concepts. 

Family type differences were found in only one of the follow-up years. 
In DC I the intact families had a mean score of 47.14 (SD = 6.64) and the 
nonintact had a- nonsigni f icant ly lower mean score of 43.37 (SD = 9.77) 
{t=1.58; 55 df; n.s.),. A groater difference was found the following year. 
In DC U. the intact group had a significantly higher mean SelT Concept 
score of 54.07 ISD = 8.70) and the nonintact had a mean of 47.11 -fSD = ' ' 
10.93), the difference was significant at "the .01 level ft^=2.28^ 50 df) . 
In h9th years the children with only one parent present in tl^e home had 
lower T.^C scores. 



Insert Table 4 about here 



• > .Soc^ial cla.ss differences in TSC were not found in .1972, 1973, or in 
nC I. Differences were found -in" DC II, where the middle class children had 
significantly more positive scorcps. The total 19r2'middl(?' class' "(MC) 'chiidren 
had a non.<ugTii f i cant higher mean score "of 46.87 while the working class (WC) 
children hkd 43.17. In 1973 the .same pattern was %nd , with higjjer MC mean 
score's obtained, the MC had 49.29 and the WC had 46.' 16. For the DC I group, 

18 
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the hK, had 46.87 and the WC had 43.17. The middle class children had 
nonsignificant ly higher SC scores in all three comparis04^$. Significance 
was evident in the 1973 DC II group, where the MC scored S4.40 and'-the WC 
had a mean of 46.78 (49 df; £5.01). 



Insect Table 5 about here 



< When broi<en down into the four sex x family type groups, in the DC I 
group, the intact boys had the highest mean (49.78) followed in order by 
the nonintact boys (46.05), intact girls (42.40). and nonintact girls (40.39). 
The results of the analysis of variance that was run on the four groups 
approached , did not reach significance (F=2.75; 3,*48 df; n.s.). No 
significant difference was, found between the .four groups on the first testing. 
Different results wera found in the, DC II group, where significance was found. 
All groups had more positive s^^f concept scores. The DC II intact^ girls had 
a mean score (.^&.,60j that was much. higher than the other three groups, indi- 



cati,ng a major shift. . See, ^x^re 1. The increase biy the intact girls from 
a mean of 42.40 to one of 58.60 was significant at the .01 Jevel ft^=9.65; 
4 df; £^.01). The intact boys had a mean of 51.56, the nonintact boys had 
50.^0 and the nonintact girls had the lowest mean of 45.33. The difference 
between the four groups was significant at the .05 level fF=3. 84; 3, 48 df ) . 



Insert Figure'" 1 about here 



The Thomas total score mean scores for the four Sex x SES groups were 
compared. No difference between the DC I groups were found (F=2.65; 3, 47 df, 
n.s.). The MC boys had the highest moan of 49.67, followed by the WC boys 
f45.84), Mc'girls (4'2.67) and WC girls (40.18). Significant Sex by SES^ 
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differences were found in the DC I group (P=5.72; 3, 47 df, £<.05). The 
NtC girls had the higher mean (57.00), miich higher than the MC boys (52.67), 
WC boys (50. OQ), and WC girls (43.00), |who were lowest. The change occurred 
in the MC girls' group, who increased an average of 15 points, d difference 
significant at the .01 level (t=:6.75, A df ) . These girls were the same girls 
who contributed to the change in the intact girl group. Five of the six MC 
girls came from intact families. See Figure 2. The intact middle class girls 
showed the greatest change towards more positive views of themselves. 

--------- ~ ~ 

Insert Figure 2 about here 

A self concept score was obtained for each of four reference groups: 

self, mother, teacher, and peers. See Figure 3. All reference mean scores 

increased, with the greatest change occurring in teacher and peers.* ' ' i 

' ; / 

3 , , ' Insert Figure 3 about here 



lUjring the first testing the highest total mean (M=49.07; SD=6.99) was 
\ ^ • ft 

given to the self as reference, indicating that they had good" average views 
, of themselves. The second highest mean score was found for the mother as- 



^ reference scale fM=47.64, SD=10.36),' sliglvtly less positively than "they 
yiewefl t^hemse^es. ' The nfxt 'two reference groups were scored much lower. 
Aj, J'he teacher ' mean (40. 06'; 50=10.59) and the peer mean (41.33; 80=10.06) were 
very similar. The children reported that they felt the teacher and peers did 
. not perceive them as highly as did their^ mother or as they viewed themselves* 
The scores of the sbccyid year 'had a similar pattern, except the mother 
as reference received a blightly higher score.^ The mother meai*|j?as 51.58 
(80=10.07), the self scale score mean was 50.82 (8D=7.09), fhe peer scale 
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was 48.02' (SD=/QO. 07), and. again the teacher received*the lowest mean score 
of 47.16 (SD=12.97). Again the ghildren felt better about their mother's 
perceptions of them and themselves than they 3id about the teacher's and 
peers' view of them. 

The t_ tests run on th^ pre and post scores arc shown in Table 6. ^ 
No significant change occurred in the self scores (t=1.30; n.s.). The 
mother reference score increased significantly over the year (;^=2.03, g<:.05) 
The teacher scores increased significantly (_^=3.15; £^.01), as did the peer 
scores (t = 5'.49; £^^01). Both the MC and WC girls had significant increases 
on teacher and peer reference scores. On teacher perceptions, MC girls 

V 

I ♦> 

increased from a mean of 57.67 to 57.33 (t=19.67; 10 df; £s.001), the WC 
girls increased from 36.55 to 39.55 (t=.500:^ 52 df', £s.01). Sinyilar dramatic 
increases were made on the peer score. The MC girls increased from 59.17 
to 55.55 f_^=i6.17; 10 df;^£^.001), while the WC girl^> increased from 
57.88 to 42.55 (t=4.47; 52 df; £5.001). The changes in these two sections 
o/ the Thomas account for the overall increases seen in both girls' groups * 
in total SC scores. The girls increased fn self esteem irregardless of 
social class status. The boys did not exhibit similar change. 



Insert Table 6 about here 



The children did not change their assessment of themselves, but did 
feel that significant others in their lives perceived them in a much more 
positive 'manner. At the end of their* first year in the child developmenf 
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center the children, as 'a whole, felt that the teachers and the "other 
kids" had a rather low assessment of them, but by -the end of the second 
year in the center, the children felt themielves viewed in a much more _ 
positive manner. 

In summary, these children had good self concepts that improved during 
their second year^in the day chre center. Especially large improvements 
were n^ted in the teacher and peer reference scores. The boys tended to 
have slightly higher self concept scores, while only significant in one 
group. The children from two parent homes had more positive scores. The 
soci*il class of the child's family was found to be significant in only 
one group ^.n which the middle class children were higher. The intact, middle 
class girls made the greatest increase towards more positive self concepts 
of all the groups . 

tingle S.?lf (:9ncept (RSC ). The mean scores of the total chi ]^er>' tested 
during both |cars had 'a pattern similar to that observed in the Th^Tmas data. 
Tli.e^ total group had a low mean score (24.72) during the first /ear that 
bocam^highe^ (27.43) during the second year. However, when only the means 
of thx^j&S students who were enrolled during both years are examined, no 
change in scores was shown. The DC I mean was 28.87 (SD=4.'S5) and the 
DC n mean^was 27.96 (Sn=6.f^77; See Table 2. * ^ " 

Sex differences were not found in any of the groups on the Kngle data-. 
See Table Of the total 1972 sample the 40 boys had a mean of 27.85 
(SD=.S.4.S) and xho 27 girls had a mean of 29.04 (SD=4.13), a nonsignificant 
t of 1.02. The 197.3 total .31 boys had a mean of 28:1(3 (SD=6.31) while the 
^ • ^ 29 girls had 26.72 (5D=(,.10), a nonsignificant -difference Ct=0 85) 

The follow-up group had similar results. The DC I boys' mean of 28.48, 
. SD=4.91, was similar to the 29.79 mean of the 29.79 mean of the girls, 
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SD=4.22 (t^=1.06, n.s.). The DC II bays had a nonsignificant ly higher mean, 
28.87, SD=5.94, than the girls* mean, 26.54, SD=6, 31 (t^=1.39, n.s.). The 
boys had consistently higher self concept scores, but only approached sig- 
nificance in the total 1972 and in the DC II. 

Family type differences were found only in 1973. The children from 
intact families tended to have higher scores. In the total 1972 group, the 
intact families had a mean score of 28.45, SO of 4.65, while the nonintact 
families had a similar mean of 29.04, SD=5.10 (t=0.40, n.s.). The total 
1973 had a 31.27 mean for intact and significantly lower 25\83 mean for 
nonintact families (^=3.06, |)^.()5). 

The DC I groups had no difference, intacts had a mean of 29.29, 
SP=4.29, while the nonintarts had a mean of 28.97, SD=4.37 (t=0.23; n.s.). 
The 197S DC II group had significant fam'i ly type differences. The intact 
had a mean of 31.86, SD=5.7ll, but the nonintact ha^ a much lower mean of 
26.45 '(^=3.02; £^.05). While no differences were apparent during the first 
year, the difference between family types became significant during the 
second year of testing. The children i>i intact families increased (29.29 
to 31.86) while the children from one parent homes decreased in self - 
concept scores (28.97 to 26.45). , i 

The results obtained from Thomas and Cngle data were not identical for 
all groups. However, the overall results are that self concept scores did 
change differentially. The boys were initially higher and increased. The 
children from intact families were higher initially and became even higher, 
the children f'rom middle class homes were higher at first and became more 
positive. ^ 

The fol low-up sample. was broken into the four family types by so>l 
groups. {See Table 7,)^ There was no d i f f erehce">n--the mean scores during 
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the first year .yF=0.50; 5, 48 df, n.sj hut the scores were markedly 

different during the second (F=6:68; 3, 48'^df; £is.01). The intact girls 

had the greatest increase, from a mean of 51.00 to one of 54.40 (t^=5<40, 8 df, 

f 

£^.01). The nonintact girls had the greatest decrease, going from a mean of 
28.01 to one ©f 25.89 (t=4.72; 18 df, £^.001). (See Figure 1.) The two 
boys* groups Uith similar scores did not show marked change. The intact 
boys moved from 28.55 to 50.44; the nonintact boys had means of 29.30 and 
28.75. The ilntact children of both sexes exhibited an increase in self 
esteem as measured by the F.ngle test. 



Insert Table 7 aboi/t here 



The children were again broken into four SES x sex groups. No dif- 
ference was found in their initial scores (F=0.'50; 3, 47 df; n.s.).^ Upon 
retesting^ the two boys' groups remained the same while the girls changed, 
the differen(*e between the four groups was. found to be significant (F=4-53; 
5,. 47 df; £^.01). Sec Table 7. lo 

The grpatest change occurred in the WC girls, who went from a mean of 
28.65 to 24\00 (^=4.65; 32 df; £^.001). Because most of the working class 
girls were also from nonintact families, this decline is similar for that 
family x sex subgroup. The MC girls incretised slightly ^om a mean of 30.50 
to one of 32.53. The boys* scojcies remained the same, the MC boys went from 
2R.S6 to 29.11 and the KC boys went from 29.11 to 29.47. For both family 
X sex cind SI.S x ^ex groups, the girls appeared tb hxive the most change, the 
working class, nonintact girls showed considerable change in the direction 
of low self esteem. Thf- impact of the absence or presence' of the father in 
the home did not appear apparent on Fngle results. • "But SFS differences were 
strongly apparent; the lower g.roiips feU in self j3steem. 
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Preschool Racial Attitude Measure (PRAM l . The PRAM had a possible 
score range from zero to, twelve, with the highest score indicating a prefer- 
ence of white over Black figures in positive roles. A score of six would 
indicate tha^ the race and the figure theoretically was not a factor in th 
selection. ThV mean scores for all of the groups were similar. The total 
1972 sample had ^ mean of 8.59 (SD=2.64); the total 1973 group had a mean 
of 8.41 (SD=2.88); the DC I had a mean of 8.60 (SD=2.06); and DC II had a 
mean of 8.56 (SD=2.90). All groups indicated a negative evaluation of the 



dark skinned figur<?s. ^ee Table 8. 



Insert Table 8 about hero 



No sex differences were found in any of the groups » however, in each 

case the boys were slightly out-group^oriented. In 1972 the boys' mean 
♦ 

was 8.77, while the girls had 8.00 (;t=0.04; n.s.). Likewise, in 1973 the 
boys had a mean of 8.90*and the girls had 7.57 ( t_=^ . 80f n . s . ) . In the 
smaller DC I group, the boys had a moan of 8.90, >vhile the^girls had 8.17 
(t=1.28;n.s.l . The following year this same group had similar mean scores, 

the bo)fs^f 9.07 and a 7.92 for the girls U=i;46; n.s.). The sex of 
the child did not appear to impact the PRAM scores. See Table 9. 



Insert Table 9 about here 



The pattern of the family structure appeared ^to affect PRAM scores in 
only the DC T group. Similar scores were obtained in the total 1^72 sample 
for intact, M=9.07, and nonintact, M=8.32 (t=1.01; n.s.). 'Thp tpta-1 1973 
had similar score's, vith thej^intact mean of 7,33 which is simaUr to the 
nonintact ijie.an of 8.83 (t=1.59; n.s.). . . 
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Significant 'family type differences were found in. the DC I sample. ' 

The nonintact children had a significant ly' lower mean^^of 7.92 than the intact 

children, with a mean of 10.00 (t=3.82; S2 df; ps.Ol). The lower score 

would be considered the preferred sc6re for a Black child, thereby being 

more in,-group oriented. However; this difference was not found at the fend 

V 

of the second year. See Figure 4. The intact score had fallen and was n6t 
different from the nonint^act, which was a change in the preferred directi^on. 
The intact mean wan 8.29 and the nonintact was 8 . 82 (t^=0. 52 ; n/s.)."* See 
Table 9. 



Insert Figure 4 about here 



Social class differences were only found in the DC I 1972 sample. 
In the other three groups, alm^ost identical scores were obtained for both 
of the Sr:S groups. The middle class children in the DC 1 group had ^ mean 
of 9.75 that was significantly highei* than the working class mean of 7.94 
{t=3.3S; 50 df; ]^^:01). It should be noted that these MC children were 
almqst all in the intact category. They were higher at first but moved in 
the preferred direction. See fable 10. 



Insert Table 10 about here 



The follow up grouf was broken into four categories, that.^of Sex by 
I-amily and Sex by SfiS groups. See Table Ik Signi f icanea was found in . 

" . ■ 

the lie I sample, under both groups. In Sex by Family, the intact girls 
had significantly higher (pro-v^hite) scor-es, withVa mean of 10.20 
fr:=5.27; 3, 48 'elf ; p^.OH.'^The three other giroups had 7. .39 for Nl girls,* 
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8.40 for NI boys, and 9.89 for I boys. Of the Sex by Sl:S groups, the MC 
of both .^e^es had a greater out-group orientation. The WC girls htrd the 
lowest score of 7.35, the WC boys had 8.47, while the MC boys had a mean 
of 9.67 and the MC girls had the highest mean of 9r8.'^ (r=4.09; 3, 47 df; 
£5.05). Both MC groups decreased, while the' WC groups increased, resulting 
ifi no significant difference in the DC II data. The MC intact children, as 
a group, mo\jbd ill. the direction of giving a greater evaluation to jdark- 
skinned figures. t' 



Insert T^iible 11 about here 



The PRAM data incficates that these children, on the whole, gave 
responses indicating a prefe;^ence for white over Blacks, with a small move 
in the preferred di rection"ovor the course of a year. /Fhe gre«ite§t change 
occurred amongst the intact children. " 

Do 1 1 s "Test . A total score. Race Preferencc^^M , and two subscore.^. 
Self Identity (Sid) and Race Attitude (RA), were obtained from the Polls 
Test. The total Rf score had a rarnge from ^erb to nine, -with the higher 
score indicati^ng a more positive attitude towards thg^ark/er-sk i nned doll, 
rather than the lighter-skinned doll in the seven choice situations. Two of 



the seven questions referred to^self identity (^ooks like you*' and "you 
looked like as a baby"), the RA Questions asked the child to select one 



\ 

oi the dolls, irt seven Sritiwt ions'«indi cat i-ng /preference ^H^ksc^ >)n skin co^x^r. 

The total '1972 growp had a mean RA ref^rcnct score of 2 . 8,0 ' (SD=2 . 4 3) ; 
the total inern score for'.the 1973 samp.le wak 2.S4 (SD=2.78j. DC I had a RP 



mean of 2.48 (SD=2.3()), while the DC. \\ hac 
of the groups had displayed positive evalu 
Table 8. 



Ni^mcj^of 2.48 (SD=2.()6). All 
fion of the white dolls. See 
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\o cJiffeFcnccs were found between girls and boys, or between family 
types, on race preference in any of the total or foljow up groups.^ Both 
groups had very low scores, preferring the white ov^er the dark in*almo*st 



all situations. See Table 9. All omhe groups had me^ns between 2.0 and 
3.0, out of a possible 9 points. Similar results were found in the total 
RP scores for the two SEiS groupings. No SES differences were found for 
any groups (Table lOJ. ^These children gaVe out-group oriented responses 
regardless of sex, SLiS or family type group. 

The lovv RP scores persisted even through the follow up year. See F'ig- 
ure S. The total meai^ remained the same (2.48). The girls, improved, 
i^eceiving the h.ighest score,.going from a mean of 2. 33. to 2,83, while the 
boys fell even lower from 2.61 to 2.19. The intact -'chi Idren increased 

y 

'"^rn -select ing the dark doll g^ng from 2.07 to 2.79. The nonintact children' 
mean score became even lower, from^.^68 to 2.16. The middle class children 
had a mean that increased' from 2.00 to 3.00, while the ^working cjass group 
went down, going from 2.78 to an even lower 2.06. See Table 10. 



Insert l-igure 5 about here 



Table 12 cont^iins the resuUs of the Sex by 'Family type groups *for 
both yeafes. No differences were found for either year: the DC Vf=0.33 and' 
the DC W F=0 35. All groups received de]jressed scores both years. The 
intact^girls were the -only ones who moved In 'a ^ppsit i ve direction from a 
very low.^of 1.60 to a comj:)arat i vely high mean of 3.20. ' , 



Ic^sert Tabu 12 about here ' 
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Differences were not found in the Sex by SES groups for the two 
years. The DC I F was 0.63 and the DC II F was 0.87V The.MC girls ^^f^owed 
l^he greatest change in the preferred direction, - 



Insert Table 15 about here 



As stated earlier, the Dolls test produced t\^o subscores, self identity 
and race attitude. See Table 15. The race attitude score was extremely 
low for each group. The DC I mean uas 1.69 and it uas 1.49 in DC II, out 
of a possible high of seven. Very similar scores were obtained for all 
groups during both- years. No sex, SFS, or family type differences were 
found, for all scores were equally out-group oriented. y 

No overall or sex-rclated\'hanges *were, noted \n dolls race attitude. 
See Figure 6. The family type groups'had different patterns. The intact ' 
children developed'more positi-v^^iftt i'todes , while the ^nonintact developed 
more negative attitudes. Likewise, the middle clas^ children increased, 
while the working class fell lower. 



. ' Insert-Table 14 about here 

« < ' ; > - , t. 

When broken into the Sex by Family type groups, and. Sex by SES groups, 

only the intact, middle class girls showed an increase in the direction of 

. . • V . ' ' , ' ' - ' ■ 

positive attitudes' ^toward.s Blacks. However these girls had an initial • ,. 

mean score of 0.80 (intact] and final score of 2.20, a nonsignificant 

increas6 of 1 40. The score differences on Family by' Sex wer(i^ not signif- 

jckrit for nc. I- fF=0.96) or DC II (F=().75). Nor wer^ SKS by Sex differences 

significant for DC I ( F= I . 14 ) or -DC 11 fF=i.64). All groups were white-oriented 

I 
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Insert Figure 6 about here 



Two of the Dolls Test's q,uestions referred to self identity. A child 
who identified himSelf on both counts with the brown doll would receive a 
' score of two. with the lowest score being zero. The total mean score of 
0.93 in DC r and 0.98 in DC II indicated that these children exhibited the 
correct self identification only half of the iime. The same mean score of 
approximately 1.0 was obtained for all subgroupings , with no signifi^cant 
differences found within any subgrouping. No changes occurred over the 
two-year period. See Figure 6. No differences were, found in the Sex by 
Family groupings in DC I (F=0.44) or in DC II (F=0.51). Nor were differ- 
ences found in the Sex by SES groupings in DC I (F=0.16) or in DC if:" ^" 
(F=0.20). See Table IS.." All had approximately the same score. 



Insert Table 15 about here 



The Dolls test scores indicated an orientation towards- preferring the • 
white doll over the brown one. These results are consistent across all * 
groups for both years. Only limited c^ange was found^ with the total 
girls, the intact and middle class children moving in the preferred 
direction. 

Both racial attitude tests had the.same overall results. The chi-ldren 
remained out-gfoup oriented over both years. Shifts in the direction of 
viewing dark-skinned figures in a more positive manner, on both tests, 
were made by the giVls, intact children', and those from middle class 
families. 
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Peabody Picture Vocabulary Test > The mean IQ of the total 1972 was 87.03 
(SD=15.7^), while the total of 1973 was 91.73 (SD=19.45). The DC 1 group was 
85.35^50=13.47), but w^s a higher 92.07 in 'the second testing (SD=20.38.). The 
IQ difference between the two tests was nonsignificant because of the wide range 
in scores. The groups could be considered as being in the low average range 
during the first year, but within the average IQ range in 1975. See Table 16. 



Insert Table 16 about here 



No significant s^x difference? were found in IQ for any of the groups. 
The 1972 boys mean was 86-55, SF)=15.48, while the girls mean was 87.14, 50=16.20 
(t=0.16; n.s.). In the" total 1973 the. boys mean was 88.84, SD=26.I9, while the 
girls had a higher mean of 91.67, SD=18.47 (t=0.49; n,s.). In the DC I group 
similar means were obtained, the boys had 86.19, SD=14.93 and the girls 84.21, 
SD=11.54 (t=0.56; n.s.)- In DC II, both sex group'm'Cans were higher, boys had 
92.48, SD=21.02, and the girls had a mean of 91.54. SD=19.96 C.t^0.17, n.s,)- 
The boys had increased an average of 6.29 points (t=l.56;,l6 .cJ_f; n.s.) and the 
girls had increased by 7.33 poi-nts (trl.56; n.s.). , i 



Insert Table 17 about here 



The groups were broken into intaci, nonintact family groups to determine 
if the family background influenced the\PVT^IQ mean scores. No differences 
were found.' Jhe 1972 intact children hadja mean of 89.29, 50=16.07, the 
nonintact group had 84.58. 50=13. '32 (t=1.03, n.s.), :\ nonsignificant difference. 

The 1973 intact group .uiean was, 97.13, 50=33.49, with a wide range, while 
the nonintact !973 group had a lower mean of^7.59, 50=17.59. The difference 
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between the groups was not significant (t^=1.05;* n.s.)- 



Insert Figure 7 about hfere 



No family differences were found in the follow-up group. The DC I intact 
group's mean was 84.79, SD=12.37, and the nonintact mean wks 86.16, SD=13.63 
(t=0.35). In the DC II sample, the intact mean- was higher at 100.14, but 
with a wider SD of 25.64, as compared to the nonintact DC II mean of ,88.58, 
SD=17.81 (t=1.55; n.s.). ' The intact children showed greater increase in IQ 
than the nonintact. See Figure 7. 



Insert Table 18 about here 

."The two SES groijps were compare^l on IQ to test for social class differ- 
ences. The MC children had higher, but nonsignificant, means ,in all four 
groups. 'The 1972. MC mean was 88.91, SD=18.00, similar to the WC mean of 
85.97, SD=13.16 U=0.50; n.s.). In 1973, the MC mean of 97.24, sb=31.99 was 
higher than the WC mean of 87.36, SD=17.52. The DC I MC mean was 89*15, 
SD-14.84 and the WC mean was 84.69, SD=12.51 (it=1^2; n.s.). The DC II MC 
mean of 101.73 was much higher than the WC mean of 88.05, however the MC 
SD a very largp 24.49, while the WC scores had less variability, SD=17.63. 
The difference between the two groups was not significant (t=l .96;. n. s . )', 



Insert Table 19 about here 
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When broken into the four Family x Sex groups in DC I on IQ, no differences 
were found (F=0.83; 3. 48^). The mean scores ranged from 82.78 to 89.20. 
See Table 19. In DC II similar results were obtained, no family x sex group 
differences were found (F=1.59; 3, 48 df 1 . One small subgroup, the intact 
girls, did show a marked increase, moving from 86.60 to 107.40, a difference 
significant at the .05 level (t=5.1.S; 3 df ) . The intact boys made a smaller 
increase, from 83.78 to 96.11, a difference that was nonsignificant 
U=1.06, n.s.). ■ . . - 

No significant SES x Sex differences wore found during either year on IQ. 
In DC I the MC boys were higher, but in DC II the MC {;irls were higher. The 
differences between the DC I group were nonsignificant (F=0.85; 3, 47 df ) , as 
was the case in DC il (F=1.69; 3', 47 df ) . The MC girls showed an increase,, 
going from 87.83 to 103.00, but the difference was nonsignificant .(t=2.6^.Vs 
4 df). Sex differences were' not as 'marked ^were the class differences for' 
this sample of qhildren. 

Sex-Role Attit_ud^JSRA) . This subtest of the PRAM had a possible.Kpnge 
from zero to twelve, with the higher score showing an awareness of the socially 
.accepted sex-role characteristic. The total 1972 group had a mean of 10.00 " ' 
(SD=1.99); the total mean score for 1973 was 10.62 fSn=1...74). In DC I the mean 
was 10.09 ('SD=l.j55), that was similar to the DC II mean of 10.73 (SD=I.74). 
See Table 16« 



Insert Table 20 about here 



■^>No .sex differences were found in anv of the sex, Si;S, or in tht- 
family groups. See Tablos 17 and 18. Nor were differences found when 'the 
thildren were broken into Family x Sej^^r SFS x Sex groups. See Table 20. 
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All of the children by this age had developed an awareness of ''appropriate* 
sex role related behavior, as typified by the figures within the test. 

( 
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Intercorrelations of Major Variables 

Self Concept 

The Thomas and Engle self concept tests correlated during the first 
year only in the girls (r=.483; £^.04) and the nonintact group (r=.395; 
' £^.02). However, the tv^o tests were found to be positively related ^during 
the second year in all six of the groups, between the .01 and .001 levels 
of signilficance. See Table 21. These results indicate that the two tests 
are measuring the same facyors. 

---/-------------- " 



Insert Table 21 about here 



Thomas SC total was highly significantly related to all four refer- 
ence SC subscores during the first year, between the .03 and .001 level. 
The same results were found in the second year, with the exception that 
the boys TSC was not related to the Peer scale during the second year. 

Engfe SC was positively related to only a few of the Referent group 
scores during the first, but was found to relate to almost all of them 
during the second year. St;e Table 21. Children receiving high KSC 
scores also received high Self reference scores in DC I only in the girls, 
nonintact, and working class groups. Yet in DC II all of the group, 
except the boys, had significant relationships. IISC and the Mother refer- 
ence were*^ related only for the girls and intact in the first year. All 
six groups" had significant relationships during the second year. ESC and 
Teacher as reference during DC I was related only in the nonintact group, 
but in all six groups during DC II. 

The response's the children gave on the Engle were similar to those 
"^■^ ■' 

given to themselves and when asked to rate themselves as they ,felt they 
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were perceived by two significant others, mother and teacher. 
Race Attitude and l^ference^ 'Scores 

All of the race attitude, preference and race self were intercorre- 
lated. See Table 22. PRAM and, Dolls RA had a significant negative 
correlation for boys (r=^ .556; •£^. 004) , intact (r=-.687; £^.03) and MC 
(r=-.595; £s. 05), during both years. Because of the scoring versal in 
PRAM, with Black-orientation being given a low score, the negative, corre- 
lations indicate that the children responded in the same manner on both 
tests. Th^ tests were correlated at the .001 level for these three groups 
during the^ second year. 



Insert Table 22 about here 
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Self Identity and PRAM were^not related the first year. However, 
three groups had negative correlations between the first year's PRAM and 
the second year's race self identity: boys (r=-,500; £s.01), intact 
(r=-.590; £<r.04) and MC (r= - . 546;^^^. 04) . This meant that while the scores 
were not related the first year, those vyho were out-group oriented on PRAM 
in 1972 tended to select the white doll, when asked in 1973 which one 
looked like him now and as a baby. Self Identity and PRAM were related in 
1973 scores only for the girls (r=-.'432; ps.02)> 

PRAM and the Total Dolls race preference scofes were negatively 
related during the first year for only the boys (£=-.497; £^.02). Yet for . 
the Intact (r=-.560; £s.OS) and MC (r=-.533; £^.05), those who were Black- 
oriented in 1972 tended to select the Black dolls for positive attributes 
in 1973 but not in 197:. The same relationship between responses to PRAM 
and doll selection existed during the second year for all but the nonintact 
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children. No relationship of any type between these racial attitude 
measures were found for the nonintact during either year. 
Thomas (TSC) and Race Attitud e - 

In the first year, Thomas SC was positively related to the PRAM RA 
for the boys (_r=.50^1; £<;.05), indicating that the boys with high SC scores 
were more out-group oriented. The relationship between TSC and PRAM did 
not continue during the second year. See Table 23. 



Insert Table 23 about here 



But the relationship did become significant during the second year for 

the nonintact (r=.391; £5. 008) and working class group (r=.343; £^.05). 

* ■» 
the same type of relationship between self concept and out-group 

^ 

orientation was consistently found in the first when Thomas was run against 
the Dolls race attitude score. For the Dolls test; a negative correla- 
tion would indicate a relationship between high self concept and out-group 
orientation. During the first year, negatfve corr.elations were found 

between TSC and dolls attitude for girls fr=-.591; £^.01) and intact 

(r=-'.593; £5. 04) groups. See Table 23. — • / 

During the second year, the relationship between self concept and 
out-group oriented racial attitudes, as measured by the doll test, no 
longer existed for the^intact chilcfren. It continued to exist for the 
' girls on the Dolls attitude- (r=- .414; £^,04). In addition, TSC and Dolls 
attitude? reached a sigr>ificant negative correlation for the nonintact 
7r=-.366; £s.03), working clas? (r=-.319; £^.05), and the total boys 
Trt-\3.S8; £5.03]. * ^ . ^ 
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The TSC and dolls race self identity scores were not found to be 
related in any group during either year. Negative correlations wpre found 
for TSC and the total Dolls race preference .scores for girls (r=-.556; £^.02^), 
intact [£=-.596; £^.04) and for the middle class group {r=-.588; £^'.u5) 
during the, first year, but only for the boys (r=-.337, £^.04) during the 
second year. 

The nonintact and the working class children were' the only two groups 

reaching significance between TSC on both the PRAM and Dolls attitude test 

k 

including 1975. The girls were significant on the dolls RA total for both 
* years. 

Few significant relationships between TSC and RA measures were 
obtained by the first year, while more relationships were found during the 
second. In each case of significance the children with the higher self 
concept were more oriented toward the dominant group in our society, with 
that ori^entation being more apparent over time. 
Engle (FSC) and Racial Attitude 

While the Engle scores were found to be correlated with the Thomas 

i 

scores, especially in the second year, fewer of the RA scores correlated 
with Engle. The same pattern of relationship remained in the few signif- 
icances found. No relationship was found between ESC and race self identity 
or total dolls race preference for any group, in either year. See Table 
23: In- the first year, ESC and the dolls RAttitude were .found signif- 
icantly related for the boys (r=-.365; £^.05) and nonintact (£=-.340; " 

-£^.03). Neither group^s relationship remained significant during t^e 
second year, when only the- intact was significant {r=-.503; £s.04). No 
relationship between BSC and PRAM were found within either year. However 

the first year^^s ESC score was found to be negatively related with the second 
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year's PRAM scores for the working class children (r=-.403; £s.001). See 
Table 23. 

♦ _ ■ 

The self concept scores obtained with the Engle, did not appear to 
strongly related to the RA scopes received on the four measures for the [ 
six groups over two yearsr The groups found .to be related indicated more 
out-group orientation when higher BSC scores were obtained. 
Self Concept and IQ 

The TQ scores for both years of all six groups were related at the ^ 
.001 to .003 level of significance. See Table 24. 



Insert Table 24 about here 



TSQ and IQ were not related for any group in the first year. 
However, the girls* 197^ Thomas Self Concept scores were related to higher^ 
IQ scores "in 1972.' The girls who felt good about themselves in 1972 
obtained higher TQ scores the next year fr=,501; £S. 04,). 

The 1972 IQ scores of the boys (r=,519; £^.05) and nonintact (r:i.290; 
£^.05) were positively related to TSC in 1975. The first yearns brighter 
boys and intact children achieved high regard for themselves by the end of 
the second year. TSC and. IQ were also positively related during 1973 for, 
the boys, intact and MC children. 

Similar result^s^ were obtained when the Engle test scores were related 
to IQ. See Table 24. > The brighter boys, inta(;t, and MC children had 
higher self concepts. This relationship was true within each year and ^ 
across the two years. No relationships 6f an/ kind were found for the 
girls, nonintact, or working class children between self concept and 
abilify as measured by the PPVT, * V;''' 
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IQ and Thomas Referdpce Group Scores * » ^ 



IQ and Self reference SC score was found to correlate only for the NI 
(r=.356; £^.03) and WC (r=.356; £^.03) groups. But two additional groups 
had 1972 IQ scores that were related to fheir 1973 self reference scores: • 
boys (r= .419; £5.02) and MC (r=.475; £i^.05). The girls' 1972 SC score was 
related to their 1973 IQ score. In DC II the boys, ihtact and MC children 

^ 

had positive significant correlations. Ih each case, the higher the IQ 

the higher the child viewed himself, as shown by^the Self reference score. 

See Tabl^ 25. ' . \ ^ ' , ' : 



Insert Table 25 about here 



IQ and Mother reference scores were not related in 1972. But the j 
WC 1972 IQ was related to the 1973 Mother score (r=.326; £^.03). A 
similar relationship existed between the girls' 1972 Mother and 1973 IQ 
scores (r=.427; £5. 05). In DC II the girls, NI and WC IQ scores were 
related to the matter as reference scpre. These results indicated that 
in DC I, IQ scores were unrelated to how the children felt they wre 
perce>v€9"^y^ their mothers. Ypt 'by the^second year the girls, NI, and 



worpng class ch; Idren* with higher IQs felt that their mbther.s had a high' 
regard for them. This did not hold true for boys, intact or' middle class 



children. 



No relationships w^re found in DC I between IQ and Teacher or Peer 
score. By the second year, boys, intact and MC were positively related 
for Teack^er referehce and only the boys had significant IQ and Peer 
relationships^ (£=.332; £^.04.). How the children felt themselves perceiVecTv 
by their teachers or peers was not relat^d^to IQ scores, unlike their ovsm 
self scores\ and mother as reference - scores . 
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Intercorrelations of Major Variables (Summary) 
In review, self concept, in general, was n^pt found to be related for 
most groups to race attitude, except during DC II, When the boys, ftonintact 
and working class groups did reach 9 relationship with Thomas as PRAM. 
Engle'SC' arid , PRAM were not related either -year. The 1972 Engle was posi- 
tively related 'to the 1973 PRAM score for boys cind working cla^ss children. 

Self concept and IQ were positively related during the second year for 
the boys and girls. In addition, for the boys and the NI, the first year's 

4^ 

IQ was directly related to the secpnd year'*s SC score. W'hile the girls had 
the opposite crossover relationship, with the first yearns SC being posi- 
tively related to the second year's IQ score. 

While not a part of the .original study, a small group of foreign • 
children from Africa and India were a part of the day care center and 
located in the neighborhood. The number was very small and was therefore 
not included in the regular analyses. The data are presented briefly because 

of their interesting responses. This was an attempt to explore attitudes 

x 

of other dark-skinned individuals who were not indigenous to our country. 
These children were all middle cbass children from families related to the 
^ Embassies in the city. Twenty Indian children were tested by an Indian 
graduate s'tudent, and the elementary African children were tested by an 
African graduate student. Both testers were trained by the authoX^ All 
spoke English as a second language, in addition the testers and chilciren 
spoke the same mother tongue. 

, The 20 Indian children, 11 boys and 9 girls, had responses very simi- 
lar .to the DC II childWn. Their mean TSC scores were 49.45 for the total, 
55.46 for, the boys, and 42.11 for the 'girls (t=6.99; 18 df'; n.s. sex dif- 
ference). The mean PRAM score was 8.10 for the total, 8.00 for the boys, and' 
^ 8.22 for the girls, which stood as moderate outgroup s'cores. 
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The 11 African students liad me^n SC and RA that ^ould be considered 
ideal -for a dark-skinned person. They had very positive self concepts and, 
at the same time, yery good racial attitudes. ' ° Their mean TSC of 52.36 w.as 
higher than any of the other ^ro^ps. The boys' mean was 4-8.67 and the 
girls were 53.75. their PRAM mean score was 6.36, which is the theoretically 
ideal point in which the child is able to assign negative and positive 
attributes to the figures without regard to color. A mean of .six indicates 
that the child saw -the draker skinned person in^ositive situations as many 
time as the white, which is almost a random sele^on. The African boys had 
a mean of 9.00,, moderately white-oriented, while the girls' mean was 5.50, 
a nonpreferential position. 

In summary, the Washingto/i, D.C. children had good positive self oon- 
cepts, average ability levels, and racial attitudes' that were in the • ' 
moderate out-group range. A great deal of positive change was found by the 
end of the second year in the child development center. Self concept had 
moved significantly from the lower average range to a very high average 
score. ^The race- attitudes did not change.^ The average IQ scores moved from 
the low average range to the average range, with some subgroups moving high 
.in the average r^ange. " 
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» » Discussion J 

The'overall purpose in*^studyixig these three groups of preschool children 

/ 

was to asses^.-t"he impact upon these major research variables of 'three demo- 
graphic settings: • » * > nPSi^ 



1. An integrated urban Northern area; 

2. An all-Black rural Southern area; and 
' 3. An* all-Black urban- mid-Atlantic area. 

The two major dimensions were found'^^in the urban-rural and the all-Black 
integrated characteristics. . ^ 

It would appear that the dark skinned child feels better about himself 
when he is surrounded. by those of a similar group .membership. The Black 
child in such a setting may come into fewer direct contacts with those who 
evaluate him negatively because of his ^dark skin. It could be that the 
child^has a greater sense of security in this setting, which may not be found 
in integrated situations. The Mississippi childrea in an all-BlacM cbmmunity, 
and the African child^sheltered within an all-African enclave, may be more 
* protected from the abrasive impact of racist attitudes and responses that 
the children may perceive in an integrated or predominately white setting. 
The DC children moved from a profile similar to Michigan to one .similar to 
. Mississippi, to the more positive self esteems, as they remained within the 
Black setting for an extra yearr|f^ 

The children may have been able to pick up very^ subtle clues from their 
environment, whd-ch may then have resulted in a lessened self evaluation. In 
all of the settings the children viewed themselves; and. mother as referent, 
higher than teacher or peers. The j^erception of the teacher rating was the 
lowest referent group for all SQttiftgs, with the lowest score being found in 
Michigan and DC I. The highest teacher score , was obtained in Mississippi 

er|c , ' . .4a; _ 
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(M=50) where the children felt the teacher viewed them, in a strong positive 
manner. It should be remembered^ that the Southern teachers were all Black, 
as were the DC II teachers. The Black teachers could have been giving out 
supportive signals^to these children that could be- of benefit in later school 
years. This point is highlighted in the relationship between SC and IQ. 
An interaction w^as found between how the childreo assessed themselves and 
how they scored on a test of mental ability. While not directly related in 
either year ijj DC, the girls who had^-felt good about themselves during the 
first year -^cored higher on ability" during the second. -Boys who were high 
in IQ the fii:st year felt better about themselves during the second. These 
children are receiving positive reinforcement and are thereby performing 
better. It could be hypothesized , that these same childr(5n will* be the ones 
who ate able to benefit most from the education programs of regular elementary 
schools. These children will enter school , feeling positive- about them- 
^jelves, have higher ability levels, -and wiH 'enter a system of mofe positive 
feedback that will enable them to maximize their school experiences* ' 

Air groups had similar PRAM^scores (Mis^. M=8.86; Mich. M=8.71; DC I 
M=8.59; Di II M=8.41). The-children c<)nsistently scored in the moderate 
white-oriented score range (7-8). The presence* or absence of white children 
and teachers did not seem to affect their race attitude score?^^ nor did 'the 
urban-rural dimension appear to impact RA scores. The children appear to 

have internalized the societa 1- preference of white over 'Black. However, these' 

... ' . ^ , . - 

on;ldren did not have scores* that wei'e ektreme^ly white-oriented as earlier 

studies of Black children haVe found, no^r were they as negative as results 

obtained from contemporary white children. 
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' There was little significant sex difference found in any of the variables 
F^ily differences were found in Thomas Self Concept, Engle SC, and to a 
smaller extent in the PPVT, with^the: iritact having" significantly higher ' 
scores. The I children had a greater out-group orientation. The SES of 
the child affected the TSC, PRAM, and to a lesser extent the PP\Cr, with the 
MC children receiving the higher scores. 

In the Family x Sex groupings the intact girls were higher on most 
scores, Especially in TSC and PRAM. Likewise in the SES x Sex grSupings, 
the middle class girls received higher scores on TSC aind more Black-oriented 
RA scores. These intact MC girls seem to have responded to and received 
more from the school setting than the other groups. This group would be 
the one expected to achieve more once it reaches school age. This same group 
of I girl« had_:4:h/^greatest increase in self concepts and 10 scores. 

The increase in SC fpr the, boys, I, and MC and in IQ for the I, MC 
indicates that the^^children derived positive benefits from the child develop- 
ment program which was placed within an all-Black community. No change*^ 
occurred in r^ace attitude. ^ - 

The children appeaf to have compartmentalized their view of themselves 
and their racia^l group. They are able to separate how they feel about them- 
selves from how they feel about their own ethnic group. While remaining 
moflerately white oriented,^ the children maintain good, positive self images. 
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Table- 1 

Frequency Distribution of Subjects and 







^Mean Age 

-J 


by Sample 


and Sex 




9 ^ 








Sample 




s 


Group 


Wash. , 


D.C. 1972 


Wash. , 


D.C. 1973" 


DC I 


§ II 


N 


Age 


N 


Age 


. N 


, Age 


Sex 














Total 


68 


4.6 


■ M 


'5.4 


55 


5.4 


Boys 


41 


4.6 


- 31 . 


5.4 


31 ^ 


5.4 


Girls 


27 


4:6 


30 




24 


5.4 , 



Family Typp 

• Intact 18 
Nonintact 38— 

No Data - 12 
Total 68 



SES 



Class 
W.. Cfass 
No Data 
Total 



14 

16 

68 . 



X C.A. in year and' months 
'Age in 1973. 



15 
42 
4 



17. 
39 
5 

61. 



14 
38 

■ 3 
55 



15 
36 



•4 • 



>55. 



•fx 
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Table 2 

Means and Standard Deviations of Self Concept Scores 
' ' 'by Sample Totals 



Sample 


Thomas Self Concept 


Engle Self Concept 




' N 


M 


SD 


N 


M 




SD ^ 


Wash., D.C. 


68 


4A.71 


\\ . 17 


72 


24v,72 


4 


.91 


1972 










• 






Wash.-, D.C. 


• 59 


49.88 


'v^"0.65 , 


■ *60 


27.45 


6 


19 


1973 
















DC I ^ . ■ 

♦ 


•55 


•i44.'0p : 


.^,■9.68 


55 


28.87-^ • 


4 


55 


1972 ■ 














t 


DC II . 


55 


49.30 


10.69 


55' 


27.96 




07 . 


~ 1973-*-< 

• 




. J* ^ * 













' 1 



DC"! and ,11 are the ^^me -cj^i ldrejiy^etC5t;ed\ one. year latter for the 
w-uD portion of the study>*.- Their cmta' ijre* also'*included within 



follow-up portion o^ the stydy^ - Their 2)^ta:^iji;e*^a^o /included with 
DC »72, and D C " '73^Sc; 



^TKomas DC I and li t=2.74; S^Mf ^ n V--sQlV5f^' / 



Engle DC I and II t=0.89; 53 df; n\s./''^v- , ^ ^^ 





47 



43 



Table^3 

Mearrs, Standard Deviations, and t Tests ef Self Concept 
^ ' Measures by Sex and Family Type 



Sample ^ Group 



Thomas Self Concept Engle Self-Condept 



M 



SD 



Wash, I. 



1972 


Boys 


41 


4S.08 


'11.47 


0.17 




Girls 


27 


40.80 


10. 08 






Intact 


15 


46.85 


6. 82 


1 ,41 


« 


Nonintact 
> 


38 


43.37 


9.^77 




Wash*, D.C. 












'[973 


Boys 


31 


5Q.61 


9,27 


0.54 ' 




Girls 


28^ 


49.07 


12.15 






Intact 


15 


54.87 


8.r8 


^.68^, 




Nonintact 


40 


47.55 


10.9.7 




[)C I 


Boys 


31 


4^87 


,10.23 


1.67 , 




Girls 


24 


41.58 


8.77 






Intact 


14 


47.14- 


6.64 


I/. 58^' 




' Nonintact 


38- 


45.37 


9.77 


• 



41 -27.85 5/4$' 1.02 

27 29.04 ^.13 

16 28.45 /4.63 0.40 

27 29.04 /' 5. 10 



31 
29 
15 
42 



28.1/) 6.31 
Ib.bl 6.10 



0.85 



.96 3.06* 



.83 5.68 



51 


/28 


.4^ 


4.91 


24 


/ 29 


79 


4.22 


14 \ 


29. 


29 


4.29 


38/ 


28. 


97 


4.37 



1.06 



DC M 



Boys 


31 


50 


81 


9 


.23 


1.12 / 


31' 


28 


.87 


5 


.94 


1.39 


Girls 


24 


4 7. 


42 


■ 


.47 




24 


26 


.54 


6 


31 




Intact 


14. 


54. 


07 


8 


70 


2.28* , 


14 


31 


86 


5 


71 


.3.02* 


i^onjntact 


58 


, 47. 


] 1 


10 


93 




38' 


26 


45 


5. 


76. 





*p s,.01 
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Table 4 , 

Means, SO and Tests of Self Concept Measures 
by Socio-Economic Status 



Sample Class 



Thomas 



Mean SD 



Rngle^ 



Mean 



SD 



M)C 


. 1972 


MiddJe 


15 


46 


.87 


6. 


50 


1 


.57 


15 


29 


.33 


4 


.37 


0 


.33 






Working 


36 


4 5 


17 


9. 


96 






36 


28 


89 


4 


.38 






•oc 


197S 


Middle 


17 


49 


29 


7. 


66 ' 


1- 


-1 


17 


29 


77 


(P 


.21 


1 


73 






Working 


57 


46 . 


16 


10. 


91 






•38 


26 


66 


6 


.06 


t' 


> 


DC 


I 


Middle 


15 


46. 


87 


6. 


50 


l" 


57 • 


15- 


29 


33 


■4 


37 


'0 


33 






Working 


36 


43. 


17 


'9. 


96 






36 


28 


89. 


4 


38 






DC 


II 


Middle 


15 


54. 


40 


8. 


31 


2 . 


69** 


15 


30. 


40 


6 


31 


1 . 


84 






Working 


56 


46. 


78 


1 1 


. 10 






36 


26. 


•89 ■ 


6 


00 







*£ <:.01, 49 df . 
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* Table 5 

Mean/ Standard Deviation, and Anova of DC I and DC 11 
Thomas SC for Sex by Family Type and Sex by SES 

Thomas Self Concept 



Sample 


Group 


N 


Mean 




SD 


Source 


df 


Mean Sq 




F 

• 


DC I 


I at act iBoys 


9 


49.78 


6 


.59 


Between 


3 


208.11 


2 


.75 




Nonintact Boys 


20 


46. OS 


9 


.85 


Within 


48 


75,58 








Intact Girls 


5 


42,40 


5 


.58 


Total 


51 










Nonintact Girls 


18 


40.39 


9 


.02 




- 








DC II 


Intact Boys 


•9 


SI. 56 


10 


.13 


Between 


3 


^ 380.85 


3 


.84* 


- 


Nonintact Boys 


20 


50,50 


9 


.17 


Within , 


. 48 


99.13 . 




c 




Intact Girls 


5 • 


58.60 


1 


. 14 


Total 


51 






r 
— 


/ 


Nonintact Girls' 


'18' 


43.33 


. "u 


.72 












DC I 


MC Boys 


9 ■ 


'49.67 


6 


73 


Between 


3 


203,1:2 


2 


. 65, 




WC . Boys 


19 


,45,84 


*■ 10 


04 


Within 


47 


^ 6.56 








MC Girls . 


6 . 


42.67 


^ 3. 


27 


Total 


50 






» 




WC Girls , 


17 


40. 18 


9. 


26 






V 

-J- 






DC n 


MC Boys^ 


:^ 


&2.67 


id. 


11 


Between 




378.64 


3 


72* 




WC Boys^ 


19 


50.00 


9. 


37 


Within' 
» 


47 


, 101.75 








MC Girls 


6 


,57.00 


" 4. 


05 " 


Tdtal 


50_ 










WC Girls 


17 


43.00 

f 


12. 


00 
si- 










\ - 




s.OS (3.36) 










1 


1 









50 



Table 6 " 

^Means, StandarS Deviations, and t_ Tests of Follow-up 
^ Group on Thomas Reference Groups 



Reference 
Groups 



Sample 



Thomas Self Concept 



Mean, Standard Deviation 



Self 



Mother 



Teacher - 



Peer 



DC I 
DC 11^ 

DC I 
DC IV 

DC I 
DC IL 



I 



DC ir 



49,07 
50*. 82, 

47.64 
51 .58 

40.06 
47.16 

41 .35 
48.02 



6.99 
7.09 

10.56 



1 0 . 0,7 



10.59 
12.97 

1 0 . 06 
10.07 



1 .50 



2 . 05* 



5.15^ 



5.49" 



N=55 



*£S.05 (2.00) 
*£S.01 (2.66) 



/ 



51 



47 



Table 7 * .../ 

Means, Standard Deviation, and .Anova of DC I and DC II 
' Engle SC for Sex by Pamily Type and' Sex by SES 



1 



Engle Self Concept 



Sample- 


Group 
^ 


N 


Mean 


SD 


Source 


df 


Mean Sq 


F 


i uL I 


Intact Boys 


9 


28. 33 


> ^4 . 80 


Between 


5 


9.45 


0*50 




Nonintact Boys 
'^Iijtact Girls 


r 
D 


Z)) . 3U 
3 1 . OU 


4 . 62 

O O 7 

2 . 83 


Wi thi n 
Total 


A O 

48 
SI 


19 . 09 






Nonintact Gixls 


1 o 

lo 


Jo . o i 


14.16 










UL i 1 


Intact Boys 


9 


30. 44 


6 . V 7 


Between 


3 


1 n 1 in 

1 91 . f9 






^k)nlntact Boys 




O O "7 C 

/8 .75 


5 . 6^ 


W'l t njL n 


/I o 

48 


Zo .65 






Intact Girls 


5 


• 34 .■'40 


1.34 


Total 


51 








Nonintact Girls 


18 


23.89 


4 .^8^6 , 










DC I 


MC Boys 


9 


28.56 


S.18 


Between 


3 


5.86 


0.30 




W6 Boys 


19 


29. 11 


4.57 


Within 


^47 


19.65 






MC Girls 


6 


30.50 


> -2.81 


^ Total 


50 








WC Girls 


17 


28.65 


4.29 


i 








DC II_ 


MC Boys 


9 • 


29. 11 


6.94 


Between 


3 


145.58 


4.53** 




WC^Boys ' 


19 


29.47 


-S.74 ' 


Within 


47 . 


32.15 






MC Girls ^ 
/iVC Girl3 




f 

32 .-33 
24.00 


S.20 
4.99 


Total 









*p^.01 f4.10) 



52 



ERIC* 



Table 8 



Nleans and Standard Deviations Of Racial Attitude Scores 
by Sample Total s 



Samp 1 e 



Williams* RA Dolls Test ^ 

M SD . N M SD 



Wash., D.C. 79 8.59 2.54 . 78 2.80, 2.43 
1972 

Wash., D.C.' 61' 8.41 '?.88 61 2.54 2.78 
1973 

OC I , 55 8.60 2,06 S5 2.48 '2.36 

1972 , - . ^ ' ' , 

DC II ' 55 . 8:56 2.90 > 55 2.48 ' 2.66 

1973 , ' . <• ' 

» * - 



53 



Table 9' 

Means, Stanjlard Deviations, and t_ Tests of Dolls Race Preference 

i 



Scorefe by Sex and Family Type 



Sample 



^Williams* RA 



Group 



QolJ's.Te^t 



N 



SD 



M 



SD 



-A 




44 


^77 


2 


.45 


0.p4 


43 


3 


.07 


2 


.71 


1.15 


35 


8.00 


2 


"92 




35 


2 


.46 


.2 


01, 




15 


9.07 


2 


40 


1.01 


17 


1 


88 . 


2 


21 


1.12 


28 


8.32 


2 


J4 




58 


3. 


00 


.2. 


75 





DC I 



DC II 



Nonintact 



31 


8.-90 


2.83^ 1 


.80 


t 

31 


. 2 


.16 


2 


.58 


0.75 


30 


7.57 


2.98 




50 


2 


.67 


2 


85 




15 


7.33 ' 


5.42 1 


.59 


15 


5 


00 


2. 

J* 


85 


0.94 


42 


8.83 


2.42 




42 


2 


21 


2. 


64 





• Bo^s 


31 


8.90 


1 


.87 


1 


.28- 


51 


2 


.61 


2 


.69 


0 


.46 


Girls 


24 


8.17 


2 


.50 






24 


2 


.55 


1 


.79 






Intact ^ 

It 


14 


10.00 


'1 


.66 


3 


.82** 


14- 


2 


07 


1 


.69. 


1 


00 


Nonintact 


58 


7.92 V'*. 


1 


94 






58 


2 


<• 

68 


2 


57 






Boys 


51 


9.07 


2 


^0 ■ 


.( 


46 


51 


2. 


19 


2 


57 


0. 


86- 


Girls " 


24 


7.92 


2. 


95 






24 


2. 


85 


5. 


00" 






Intact 


14 


8.29 


5. 


54 


0. 


52 ^ 


14 


2. 


79 


2. 


81 


0. 


74 



Nonintact 58 8.82 2.18 



58 2.16 



2.50 



"ps.Ol . 



54 



Table 10 ' 
Means, Standard Deviations and^t-Tests of Racial' Attitude 
Scores by Socio-Economic Status 



50* 



Williams' RA 



Dolls Rac^aJ^.Preference 



Sample 



Class 



SD 



N . M 



Wash., D.C. Middle^ 



1972 ' 



Wash., D.C. Middle "\ 17 
197^ 



Working 33 8.39 2.45 

8.53 3.30 0. 13" 
Working . 59 8.64 .2.42 



ti 3.i: 



DC* I 



. DC 11^ 



^Middle 
Working 

Middle 
Working 



15 
36 



7.94. 2.07 



A" 



36 2f78 



36 ^t61 2:45 

^ 



.**£^.01 



SD 



39 2.85 2.78 



39 2.15 2.46 



2.60 



36 2.06 2^.24 



9.44 1.67 1.50 10 2.30 1.83 0.7-5 



3.18 1.11 



9.73 1.58 3.35** 15 2.00 1.69 1.27 



15 8.60 "3.50 0.01 15 3.00' 3.30 1.02 



55 / 



ERIC 



51 



i 



Table 11 

Means, Standard- Deviations , and Anova of DC I and DC II 
Williams' RA for Sex bj; Family Type and Sex by SES I 



■ Williams' Racial Attitude 



« 


Samp^l e 

\ 

t 


Group 


N 


Mean 


SD ^ 


Source 


-df 


Mean Sq. 




F 




DC I 


Intact Boys'' 


9 


9.89 


1.69 


Between 


3 


■ 18-.t)7 


5 


.27** 






Nonintact Boys 


20 


8.40 


1.8a 


Within 


48 


3.43 






* 




Intact Girls 


5 


10.20 


• .-1 . .79 


Total 


51 






• 






Nonintact Girls 


18 


7.39 ' 


■ 3.66 












a 


DC IT 


Int^act Boys 


9 


8'. 00 


3.57 


Between ^ 


3 


- 8.23 


I 


.07 






Nonintact Boys 


20 




2.50 


Within 


48 


7:68 










Intact , Girls * ^ 


, 5 


8.80 


3.83 


Total. ' 


51 






• 

* 




• 


Nonintact Girls' 


18 


"8.06 


"2.29 








t 


1 




, nc 4 


MuVBovs 


9 


9.67 


'.1.50 


■"Between 


3 


15.08 


4 


.09* 






WcV^s . -'r/ 


19 


8.^47 


2.07 


Within. 


4? 


3.69 












6 


' 9.83 ^ 


1 .8'4' 


Total 


■50 












WC Girls 


r. 1.7 


7.35 


1.97 




/ • 










DC II 


(AC Boys . ' 


$ 


' 8.22. - 


3.63 


Between 


3 


6.77 

< 


0 


88 






WC Boys , , - 

1 


19* 


9.2er • 


2.51' 


With-in ^ 


47 


7.70 










MC Cirls 


6 

« 


9.17 


^3.55 


Total 


50 












WC (5rls . * 


17 


7.88 ' 


2.23 













ERIC 



*'^s.05 f2.80). 
**bs.01 (4.22r. 



56 



52 



s-^ . Table 12 . • 

Means, Standard Deviations, and Anova of DC I and DC IT 





Dolls Test 


for 


Sex by Fami ly Type and Sex 


by Sr;S 












- 


Dol l5 


Te.st - Race 


Preferejice 




Sample 


Group 




Mean 
. ' **" 


SD 


. Source 
* 


df Mean Sq. 


F 


' DC* I 


Intact Boys 


9 


(,' 2 . 53 


1 .94 


Between 


3 


1 .92 


0.33 




V** 'Nonintact 'Boys 


20 


2.75 


3.'09- 


Within 


48 


5.82 






Int4ct Girls 


5 


1 . 60 ' 


1 .J4 


Total 


51 




• 




Noiiintact Girls 


18 


2.61 


1 .91 










DC 11 


Intact Boys 


9 


2.56 


2.56 


Between ^ 


3 


2.40 


0.35 




, Nonintact B^ys 


20 


1 .95 


5.95 


Within 


48" 


6".8§ 






'Intact Giris 


5 


3.20 


3.4-9/ 


• total 


51 








Nonintact Girls 


18 


2.39 


2'. 62 










DC I 


,MC Boys 

s i 


9 


• 2.44 


1 .88 


Between 


3 


5.62 


0.63 




WQ Boys * 


19 


2.79 


3. 17 


Within 


47 


5.78 






MC Girls 


6 


1 .33 


1.21 


TotaJ ^ 


50 








' WC Girls 


17 


2.77 


1 .86 


r 








DC TI 


MC Boys ' ^ 


9^ 


s! 3.22 


3.42 


' Between 


3 • 


5.93 


0.87 




^C Boys . . 


19 




1-80,. 


Within 


47 


6.80 






MC Girls 


6 


2.67 ' 


3.. 39 


'Total 


50 








WC Girls 


17 - 


2.53 

i 


"2.63 








^ f 












r 






* 




* n 




it 




57 









Table 13 

^ Means, Standard Deviations, and t Tests of Follow-Up 

Group on Dolls Test: Attitude and Identity j Scores ' 



Attitude Identity 



:>anip.ie • 


uroup 


N 






M 


SD 


•■ t ' 


N, 


M 


SD. 


;t 


DC I ' 


Total 


5S 


' 1 


.69 


■ ■ . - 
'1.99 , 




55 


■ 0^93 


0.86 






Boys 


31 


1 


.68 


• 2.18 


0.02 


31, 


0.97 


0.91 • 


0.23 




Girls 


24 


1 


.67 


■1.79 ' 


• 


24 


0.92 


0.7? . 






Intact 


14 


1 


.14 


1.46 


1.27' 


14 


1.00 


0.78 


0.10 




Nonintact 


38 


1 


.'82 


2.1-9 




38 


0.97 


,0.89 ' 




r 

* 


MC 


-1-5 


1 


.13 


•1.41 


1 ..63 ' 


15 


0.93 


p. 88 


0.14 


— f 


ivc 


36 


1 


.97' 


2.18- 




36 


,0.97 


0.88 




DC II, 


Total- 




\ 1 


•49, 


2.. 30 




55 


0.98 • 


. 0.85 




• • 


" Boys 


31 


1 


.23 


,2.11 


0:95 


31 


. 0.97 


0.8V 


0.49 


« 


G i rl s 


24 


1 


85 


2.53 




24 


1.08 . , 


0.8S 

I ; 
'0.80 . 






Intact 




2. 


00 


2.51 ■ 


1.15 • 


14 


' "0.79 . 
1.03 


0.93 




Nonintact 


38 


' 1 . 


13 


2. J 1 




34* 


0'. 89 ■ 




MC _ 


' 15 


2. 


20 


•2.^3 


1.47 


15 


0.80 ' 


0-:86 






wc 


36 


1 . 


0.3, 


1.91 




.36 


0.97" 


0.88 


0.65 • 



ERIC 



5.8 



Xable 14 

Mean's, Standard Deviations, and Anova of 'OC I and DC il Dolls 
Test - Attitude for Sex by Family Type and Sex by SES 



Sample 


Group 

■ 






Dol Is 


Test - Attitude 


v 




w 
i\ 


M 




Source 


— V 

df 


Mean bq . 


n 

r 


DG I 


Intact Boys 


9 


1 .56 


1,59 


oe t ween 




5.90 


jO.96 




Nonintact Boys 


20 


1 .6S 


2.4S 


' Within 


48 


4.08 






Intact Girls 


5 


0..80 


0.8^ 


Total 




♦ 






Nonintact Girls 


■ 18 


2.11 


1.81 




1 


• 


« 


DC II 


Intact Bays 


9 


" 1 .89 


2 ".4 7 


lie t ween 


X 


• 3.79 


- 0.. 7S 




Nonintact Boysf 


^20' 


0.85 


2.. 01 


Within 


48 


-5.06 






Tntact Girls, ' 


- S 




2.86 


Total 


?1 








Nonintact Girls 


1& 


1 .44 


2.25 






* 




j)C I 


MC Boys ' 


9 • 


1 .56 


■ 1 .59 


Between' 


'3 


4.56 . 






WC Boys 


19 . 


1 .74 . 


2.51 


Iv'ithin 


47 


4.01 






MC Gi'fls 


6 


0.70 


0. 84 


Total 


50- 








WC Girls 


17 


2.24 


1 .79 










DC II 


MC Boys 


9 


2.44 


.3.05 


Between ' 


3 


8.0o'; • 


■.1.64 


* 


WC Boys 


1.0 


0.58 - 


I .'4.^ 


Within, 


47/ 


4:89- 






MC Girls 
WC G-irls 


17 


1 -.83 

1 .5^; 


2.71 

'2.2-7 


Total - 


SO 




/; ' 



59 



•i' Table 15 

Means, Standard Deviations,, and Anqva^^f DC' I and DC It Dolls 
Test - Self-Identity for Sex by ,^^iJy. Type and 'Sex by SES, 



Sample*^ 



Dolls Test - Identity 



Group^ 



N ■ 


M 


SD 


Sourc^ 


df 


Mean Sq, 




9 


0\88 


0.78 


Between 


3 


o;33 ' 


0 


.44 


on 


1 in 


n 0 7 


III -I 4- _ 

Wi tnin 


A 0 

4o 


75 






t 


y on 


n OA 


1 Ota i 


51 


• 






1 d * 




'n "70 










- 


9 ' 


p. 67 


^ 0.87 


*> 

Between 




G.39 . 


0 


51 




1 , 10 




Withi-n " 


,48, 


0*77 






r 
D 


1 r\r\ 
1 . 00 


n "7 1 


.lotal 


51 








1 O 


0 ..y4 


0 .y4 


T 


* 




t 




9 


r.oo 


0,87 


Between 


3 ^. 


0.13 


0. 


16' 


19... 


l.'OS 


0.97 


' Ifithin ♦ 




O/SO^, • 






6 ' 


0 , 83 • 


0.98 


Total 


'50 










0.88 


0.78. 














0. 78 , 


0.97 


Between 


3 


• 0.20 ' 


,0- 




]§ 




•0.85 


" WitHin 


■47 


^ 0.79 






6 


0.83 


0.75 


Total 


50. 






t 


17 


1 .00 , 


0.94 


* • 











DC I Intact Boys 

Nonintact Boys 
' Intact Gi-rls 
No.nintacf GirLs^ 

Df n Intact Boys 

Nonintact Bo^s 



DC I 



DC II 



Intact 
Nonint 



MC ^6y$ 
WC Boys 
MC Girls 
WC Girls 

MC Boys 
we Boys 
MC Gixls 
WC Girls 



Girls 

ct Girls 18 



60 



' Table l^-. . ., ; '- 

Means and Standard Deviations- of other Major Variables 
' by Sample Totals *' 



Sample' 



f PVT IQ _ _ . Sex' Role Attitude, 



■4 



Wash., p.C. ■ ^ 7*8. "87.03 15.72 60 i * 10.00 / 1.99 

1972 ' ' ; ' 

Wash., D.l:. _ 60 91.73 19.45 61 10.62 " 1 ..74 

19^3 ' ' ' ' 

■ '-■ ■ ■ \ . ' • , 

DC I 55 85.35 ■13;47 55 '10.09 1.55 

' 1972 c ' ■ 

DC II 55 • , 92.07 20.38 55 ■ 1^.73 1.74 * 

1973 ' ■ ' . '■ ' ' \ 



' ' Table 17 
Means, Standard Deviations, and _t Tests of Other 
Major Variables by Sex and Family Type 



Sample 


1 

Group 


, N •• 


'PPVT IQ ,.v 
M 'SD 


t^ 


* 

N 


Sex Role 
M 


Attitude 
SD t 


Wash., D.C. 


\Boys 


'42 


86 . 55 


15.48 • 


j0.16 . 


33 


10.18 


2.08 


0.93 


1972 


Girls 


35 


- 87.14 


16.20 




26 


9.69 


1.93^ 






Intact 


17 


89.29 


■ 16.07 


1.03 


11 


10.64 


1.36 


1.64 ' 




Nonintact 


31 


84.58 


13.32 




.29 


9.76 


1.86 




Wash., D.C/ 


. Boys 


31 


' 88.84 , 


26. 19 


0.49 


31 


10.70 


1.66 


'0.39 


'1973 


' Girls-^ 


30 


91 .67 


18.47 




30 


10. 54 


1.80 






Intact ' . 


is. 


97. 13 


33.-49 


1 .05 


15 


10.94 


1 . 48" 


1 . 16 




Nonintact 


42 


8<'.59 


■ 17159 




42 


10.38 


1.84 




DC I 


Boys 


31 


86. 19 


14.93 


0.56 * 


31' 


10.42 


0.99 


.1.68 




Girls 


• 24 


84.21 


11.54 




24 


9.67 


2.01 






Intac^'*"^. 


14 


84 ; 79 


12.37 


0.35 


14 


1.0.71 - 


1.20 


2.07 




Nonintac^ 


38 ■ 


86.16 
e 


13.63 




38 


9.84 


1.67 




• .DC II 


.-Boys 


31 • 


92.48 


21.02.V. 


1.06 ■ 


31 


10.81 


1.67 


0.31 


4 


Girls 


' 24 . 


91.54 


19.96 




24 


10.67 


1.83 




' 4 * 


Intact 


14- 


100.14 


25.64 


1.55^ 


14 


11.29 


1.27 


1.79 




Nonintact 


38' 


88.58 


17'.8I 




38 


10.47 


1.89 


* 



58' 



Table 18 

* 

Means, Standard Deviations, and t Test% of^ther 
I Major Variables by Socio-Economic Status 



Sample Class 



PPVT IQ . Sex Role Attitude 

M SD . t N M SD t 



Wash., D.C. MC , 11 88.91 18.00 O.SO 8 10.50 1.31 1.10 



15.16 32 9.88 1.86 



■■ Wash., _ D.C.' ''^^ MC 17 97.24 31.99 1.20 17 10.82 1.60 0.85 
1973 

■ |1VC 39 B7.36 17. 52- ^ , 39 ' 10.42 1.84 

DC I 15 89.13 14.84' 1.02 15 10.73 ]l . 16 2.25 
1972 

WC 36 84.69 12. .SI 36 9.^1 1.70 

i ! 

DC II MC 15 101.73 '24.49 1.96 15 11.07 1.49 1.15 



"1973 



WC 36 88.05 17.63 ' 36 10.50 1.58 



63 



ERIC 



' Table. 19 

Means, \Standard Deviations, and Anoya of DC I and DC JI 
PPVT IQ for Sex by Family Type and Sex by SES 



59 



ERIC 



PPVT IQ 



• Samn 1 p 


Group 


N 


M 


SD 


Source 


df 


Mean Sq. F 


DC I 


Intact Boys ^ 


9 


83.78 


15.62 


Between 


3 


145.20 0.83 




Nonintact Boys * 


20 


89.20 


13.94- 


Within , 


48 ' 


176.02 




Intact Girls 


5 


86.60 


1.67 


Total 


51 




• 


Nonintact Girls 


18 


82.78 


12.82 






■ 


DC II 


Intact Boys 


9 


96. 1 1 


31 .26 


Between 


3 


6S2 Q4 1 S9 




Nonintact boys 


20 


90.65 


15.72 


Within 


48 


410.15^ 




Intact Girls 


5 


107.40 , 


8.88 


Total 


51 






. Nonintact Girls 


18 


86.28 


20.08 










Mr Rnv<; 


Q 

y 


yu . UU 




Between 


3 


146.47 0.83 




WC^ Boys 


19 


87.00 ■ 


12.02 


Within 


47 


177.16 




MC Girls 


6 


87.83 


3.37 


Total ' 


50 






WC Girls 


17 


82. 12 


12.90 








ix: II 


MC Boys X 


9 


100.89 ' 


50.59 


Between • 


3 


688.75 1.69 




WC Boys 


19 


89.37 


14.86 


Within 


47 


408.16 ' * 




MC Girls 


6 


103.00 


13.39 


Total 


50 






WC Girjis 


17 


86.59 


20.66 








4 


1 ^ 
















64 



Samp 1 e 



DC I 



Table 20 



Means, Standard Deviations, and Anova 'of nc I and DC 11 Sex 
Role Attitude ^or vS^x by Family Type and Sex By SES 



Sex Role Attitude 



Group 



N 



^ SD Source df Mean Sq. F 



I Intact Boys 


9' 


10 


.67 


0 


87 


Between 


3 


5.56 


Nonintact Boys 


20 


ID 


30 


1 


08 


Within 


48 


2.36 


Intact Girls 


5 


10 


SO 


1 . 


79 


Total 


51 




Nonintact Girls 


18 


- 9. 


33 


2. 


06 









Intact Boys 


9 


11.11 


1 


.45 


Between 


3 ; 2.73 0.87 


Nonintact Boys 


20. 


10.,60 . 


1 


.85 


Within 


48 3.14 


Intact Girls 


5 


11.60' 


0 


89 


Total 


51 


Nonintact Girls 


18* 


10.33 


1. 


97 







DC I 


MC Boys 


9 


10 


.78 


0 


.83 


Between 


3 


-5 


.86 




WC Boys 


- 19 


10 


.26 


1 


. 10 


Within 


47 


2 


.39 




MC Girls 


* 6 


10 

• 


67 


1 


.63 


Tot^il ■ 


50 






'J 


WC Girls 


17 


9 


29 


2 


11 










DC II 


MC Boys 


9 


11. 


11 


1. 


45 


Between 


3 


1 . 


16 




WC Boys 


19 


10. 

> 


53 


l'. 


87 


Within 


47 


3. 


27 




MC Girls 


' 6 


11. 


00 


1. 


67 




i..50 







WC Girls 



17 



10.47 



1.94 



Table 21 

Significanflntercorrelations of Self Concept Tests and of 
Engle and Thomas Referent Group Scores by Sub Groups 



* 

V an aO 1 es 


DC I 

Group' 






DC 

Group 


II , 

T 


- 


Engel SC , 


Girls 


.483 


..05 


Girls 


.523 


.006 
















Thomas SC 


Nonintact 


.395 


.02 


Boys 


.553 


.001 ■ 




Working Class 


.567 


.03 


Intact 


.751 


.001 










Nonintact 


.430 


.0Q4 










Middle Class 


.652 • 


.003 










Working Class 


:49l' 


.001 



Engel 


Girls 


.517 


.03 


Girls 


. .428 


.05 




Self Ref. 


Nonintact 


.368 


.03 


E|oys 


.397 


.02 




1 

I 

i 

1 

1 
/ 

* 


Working Class 


.350 


.04 


Intact 


.570 


.02 




t * 






Nonintact 
Middle Class 
Working Class 


.398 
.464 
.435 


.007 

.05 

.01 




'Engel / 


Girls 


.559 


.02 


Girls 


.343 


.05 




MojJigjr>. Ref. 


Nonintact^ 


.429 


.01 


{Boys 


.542 


.001 






• Working Class 
• 


.411 


.02 


"r" ■ ' 

/Intact 
Nonintact 
Middle CJass 


.610 
.346^ 
.586 ^ 


.01 

.01 , 
.01 










— 5 ■ 


,Working Glass 


.381 - 
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(continued) 
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Tabiy 21^ (continued^ 

> * 








DC I . " , ' DC 


II . 






r Group ^ 




e 


Engel • Nonintact 


.321 .05 Girls ' 


.466 


,.01 










Teacher 'Ref . 


Boys 


. 382 


. 02 




Intact 


.609 


.01 


> 


Nonintact 


.330 


• .02 












Middle Class 


.4.S1 


.05 ' ' 


• 


« 

Working Class 


.3^9 


.01 


Engel SC 


Girls 


.551 


.004 










Peer Ref . 


Boys 


.590 


.001 




Intact 


..793 


.001 • 




Nonintact 


.445 


.003 




.Middle Cj^s 


r702 


.001 


< 

t 


Working Class 

V 


.498 


.001 



* 
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Table 22 

Significant Intercorrelations qf Self Concept and of Racial 
Attitude and Preference Scores fpr'all Subgroups^ 



Variables 



Group 



DC I 1972 * 
r 



' DC' II 1973 
Group r 



PRAM • 
Dolls RA 



PRAjM 

Dolls Self 
Identity 



PRAM S 

Dolls 

Race 

Preference 



Boys ' 

Intact 

MC 



-.S86 
-.687 
-.595 



Boys (72 PRAM ^ 



>73 S Id/ 



- Intact 
MC 



.500 
.590 
.546 



Boys' 



MC 



. 004 Boys 
.03 Intact 
.05 MC 



.01 Girls 

.04 

.04 



-.497- 


.02 


Boy$ 


-.560 


.05 


Girls 


-.533 


.05 


Intact 






^MC ' 






wc 



-.586 .001 
-.832 .001 
-.102 r .001 



-.432 , .02 



/72 Pref\ 



-.470 

-.395 
-.70^ 
-.597 
-.277 



\01 
.05 
.002 
.007 
.05 



0* 



1, 



A low PRAM score and a high Dolls score both indicate pro-Black 
attitudes. A negative correlation between these scores would indicate the 
group was pro-Black or pro-white on both' tests. 



. A 
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^ • Table 23 

* 

Significant Intercorrfelations of Thomas and Engle Self Concept 



Tests with Racial Attitude Measures 







1 














DC I 






DC II 




•Variables 


Group 


r 


E 


Group 


r 


'p 


TSC § 
PRAM 






J 


Boys 
NI 


'■ .501 
.391 - 


.01 
.008 










WC 


.343 


.05 


TSC § 
Dol Is 


Girls 




.01 


Boys 


-.358 


.03 


Race Att. 


Intact 


-.593 


.04 


Girls 
'WC 


-.414 
-.31^. ^ 


.04 
.05 






* /• 




NI 


-.3^6 


.03 


TSC § 

Self !</. \ 


• 


No Significant Relationship^ 
• 


• 


e 


TSC § Dolls 
Race 


Girls 


-.556 


' .02 


Boys 


-.337 


.04 • 


Pref. ^ 
« 


Intact 

"mc 


-.596 

> 

-.588 


.04 
.05 


A 




t 


ESC 5- 
PRAM 


WC (72. ESC A 
\73 PRAM/ 


• -.403 


.01 


* 






* • 


Boys " ■ 


-.,383 


,03 






V 



fcont inuGd'l 
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Table 23 (continued) 



•Vafriables- Group 



DC I 



Group 



1>DC II 



ESe 

Uofls 

Race 

Attitude 



Boys 
NI 



.365 .64 Intact 
,340 .03 



-.503 .05 



ESC 5 
Dolls 
Self Id 



ESC § 
Dolls 
Race Pfef 



* No Significant Relationships 



"No 



Signi^ll^n't Relationships 
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Table. 24 



Significant Intercorrelations of Self Concept 
• and IQ Variables by Subgroups 



DC 1 1972 



DQ II 1973 



Variables ^ Group 



£ Group 



TSC 
IQ . 



Engle § 
IQ - 



\ 



IQ 72 § 
IQ 75 



(7^ If) 



.501 



.04 



Boys ) 
^ \73 TSC> 

N'l 

Boys 

Intact 

MC 





.371 


.05 


Boys ^ 


Intaci " 


.658 


.01 


Intact 


MC 


.617 


■ .01 


BoysV 


Intact 


-. 66,1 


.02 


Intact 


MC 


.624 . 


,05 


MC 



72 IQ 

73 ESC/ 



Boys 

Girls 

Intact 

NI 

MC 

WC 
4 



.644 

.604 

.827. 

.602 

.729 

.564 



.001 
.003 
.002 
.001 * 
.004 ^ 
.001 



.519 
.290 
.444 
.599 
.610 



.340 
.589 
.460 
.5^5 
.488 
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Table 25 



Significant Intercorrelations of IQ and Jhoraas 
Reference Group Scores. 



DC I 1972. ' " DC II 1973 

Vapables Group ' ^ r Group ' r^ 



IQ' §• 

Prefereilce 
St:ores : 

Self' NI 

WC 



MC 



356. 


.03 


Girls 


356 


.03 


Boys 


419 


.02 


Intact 


475 


'.'OS 


MC 


326 


.03 


Girls 



IQ 



^).506 


.03 

1 


.487 


.004 


'.708 


.02 


.696 


.001 






_ 




.427 


'.05^ 


.405 


.03 


. .301 


.03 


.270 


- .05 



Mother WC- (f^QJ^ 



IQ 

Girls 
WC % 



Teacher , , > Boys - .469 .005 

'm Intact S589 .01 



MC .558 .01 



Peer , Boys ^ ' .332 .04 

i 



72 
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